This article was downloaded by: [St. Mary's University College]
On: 11 December 2014, At: 04:02
Publisher: Routledge
Informa Ltd Registered in England and Wales Registered Number: 1072954 Registered
office: Mortimer House, 37-41 Mortimer Street, London W1T 3JH, UK

Quality in Higher Education
Publication details, including instructions for authors and
subscription information:
http://www.tandfonline.com/loi/cqhe20

The Status of Quality Assurance and
Accreditation Systems within Higher
Education Institutions in the Republic
of Yemen
a

a

Mahyoub Ali Anaam , Abdullah Othman Alhammadi &
Abdulwahab Awadh Kwairan
a

b

Sana’a University , Republic of Yemen

b

Aden University , Republic of Yemen
Published online: 25 Feb 2009.

To cite this article: Mahyoub Ali Anaam , Abdullah Othman Alhammadi & Abdulwahab Awadh
Kwairan (2009) The Status of Quality Assurance and Accreditation Systems within Higher
Education Institutions in the Republic of Yemen, Quality in Higher Education, 15:1, 51-60, DOI:
10.1080/13538320902734397
To link to this article: http://dx.doi.org/10.1080/13538320902734397

PLEASE SCROLL DOWN FOR ARTICLE
Taylor & Francis makes every effort to ensure the accuracy of all the information (the
“Content”) contained in the publications on our platform. However, Taylor & Francis,
our agents, and our licensors make no representations or warranties whatsoever as to
the accuracy, completeness, or suitability for any purpose of the Content. Any opinions
and views expressed in this publication are the opinions and views of the authors,
and are not the views of or endorsed by Taylor & Francis. The accuracy of the Content
should not be relied upon and should be independently verified with primary sources
of information. Taylor and Francis shall not be liable for any losses, actions, claims,
proceedings, demands, costs, expenses, damages, and other liabilities whatsoever
or howsoever caused arising directly or indirectly in connection with, in relation to or
arising out of the use of the Content.
This article may be used for research, teaching, and private study purposes. Any
substantial or systematic reproduction, redistribution, reselling, loan, sub-licensing,
systematic supply, or distribution in any form to anyone is expressly forbidden. Terms &

Downloaded by [St. Mary's University College] at 04:02 11 December 2014

Conditions of access and use can be found at http://www.tandfonline.com/page/termsand-conditions

Downloaded by [St. Mary's University College] at 04:02 11 December 2014

Quality in Higher Education, Vol. 15, No. 1, April 2009

The Status of Quality Assurance
and Accreditation Systems within
Higher Education Institutions in the
Republic of Yemen
MAHYOUB ALI ANAAMa*, ABDULLAH OTHMAN
ALHAMMADIa & ABDULWAHAB AWADH KWAIRANb
a

Sana’a University, Republic of Yemen; bAden University, Republic of Yemen

mahyoubye@yahoo.com
Quality
10.1080/13538320902734397
CQHE_A_373609.sgm
1353-8332
Original
Taylor
102009
15
MahyoubAnaam
000002009
and
&
inArticle
Francis
Higher
(print)/1470-1081
FrancisEducation (online)

ABSTRACT The purpose of this paper is to provide an overview of the status of quality assurance and
accreditation systems within higher education institutions in Yemen. The paper initially describes the
stages of development and changes that have occurred in the field of quality and accreditation in
Yemeni higher education. The paper shows that no formal mechanisms for quality assurance and
accreditation processes have been fully developed within higher education institutions in Yemen. In
addition, the discussion reveals that the continuing efforts exerted by the Ministry of Higher Education and Scientific Research (MHESR) to establish the quality assurance and accreditation systems in
higher education institutions have resulted in increased awareness among university officials,
academic staff and administrators about the quality concepts, quality standards and quality assurance
system. The paper concludes by exploring the lessons learned about the changes in quality and accreditation nationally and institutionally. The conclusion may provide some opportunities for reflection
by quality assurance experts and officials in universities and the MHESR for continuous development
of quality assurance and accreditation systems at national and institutional levels.

Keywords: quality assurance; quality assurance system; accreditation system; higher
education; higher education institutions; Ministry of Higher Education and Scientific
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Introduction
All over the world, there is an increasing interest in establishing quality assurance and
accreditation systems in higher education. The fields of quality assurance and accreditation
of higher education in Yemen are relatively young. This is true, because the higher education system in Yemen is rather new and can be traced back only three and half decades.
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During this period, education in Yemen went through several challenges, such as the rapid
increase of numbers of students at all levels. In order to trace the progress of higher education, the historical period is divided into three stages based on the type of changes and the
developments that characterised each stage.
The first stage was the period before the unification of Yemen, 1970 until 1989. During
this period, higher education was represented by two universities: Sana’a University (SU) in
the north and the University of Aden (UA) in the south. Throughout this period, SU and UA
were the main providers of university education (HCEP, 2005). The second stage is the
period after the unification of Yemen in 1990 until the year 2000. During this period, several
changes happened especially in the higher education sector, including a rapid increase in
the number of public and private universities. The Ministry of Higher Education and Scientific Research (MHESR) was established in 1990 but it was abolished in 1994 to be under the
umbrella of the Ministry of Education (MoE) (MHESR, 2007).
The third stage is the period from 2001 to 2008, which was started by the re-establishment
of MHESR in 2001 (MHESR, 2007). This represents the real start of building the quality
assurance and accreditation systems for higher education in Yemen. This paper discusses
the status of quality assurance and accreditation of higher education throughout these
stages, with a major focus on the third stage.
The first stage: higher education before the unification of Yemen: 1970–1989
Prior to 1989, there were two educational systems in the two Yemeni states, with a MoE in
Sana’a, which was established in 1962, and another one in Aden, which was established in
1967 (Alagbary, 2003). The higher education system in Yemen was under the responsibility
of the MoE in each state. The systems were very limited and had depended solely on SU
and UA. The number of Yemeni academic staff in SU and UA were limited; consequently,
both universities depended heavily on expatriate academic staff, mostly from Egyptian
universities. The number of Yemeni academic staff and teaching assistants increased
dramatically from 130 (28 in SU, 102 in UA) in 1978, to 1073 in the year 1990–1991 (426 in
SU, 647 in UA) (MHESR, 2007).
Although there is no indication of the existence of a formal quality assurance system at
that time, the situation of SU can be considered as the ‘golden period’ in its history. The
number of high-school graduates who enrolled in each programme was very limited and the
admission regulations were very strict. Since most of the professors who were teaching at SU
were Egyptians, they mostly performed tasks based on the academic rules of Egyptian
higher education. Academic programmes at SU were developed based on the experience of
those professors, who held various educational backgrounds. They were educated in
different institutions in Egypt, the United Kingdom, the United States and other countries
around the world. Based on such various experiences, academic programmes at SU were
developed and improved in appropriate ways. In addition, material resources assigned to
the programme, such as classrooms, libraries, laboratories and technical equipment were
of a sufficient quality and quantity to enhance students’ achievement. Consequently,
graduates from SU received respect from the society due to the skills they reflected in their
professions.
An additional strong point that was evident during that period was the ability of SU to
select many graduates who showed excellent achievement and recruit them to be teaching
assistants. The university provided scholarships for teaching assistants to pursue graduate
studies in advanced countries around the world. Most of these graduate students came back
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to Yemen holding PhDs in various disciplines and joined SU as part of its academic staff.
Some of them have been selected to be government ministers and others are now hold highranking positions in the government.
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The second stage: more higher education institutions in Yemen: 1990–2000
After the unification of the country, the government established the MHESR in 1990. The
MHESR continued monitoring higher education until it was abolished in 1994. The responsibility for higher education came under the umbrella of the Ministry of Education, where a
new section for higher education was established within it. The higher education section
continued to perform tasks from 1994 until the end of the year 2000 and ‘this period
witnessed very rapid development and changes in higher education’ (MHESR, 2007, p. 26).
The higher education sector faced new challenges to cope with the changes and development that occurred in higher education during that period. As an example, the rapid
increase of secondary/high-school graduates during the period from 1993 to 1996 led the
government to establish five public universities. Due to the financial difficulties facing
Yemen during that period and the absence of an adequate number of community colleges
and higher technical institutes that could attract high-school graduates, the government
eventually decided to involve the private sector in taking part in higher education. There is
an absence of an adequate number of community colleges and higher technical institutes
that could attract high-school graduates. Therefore, seven private universities and one
college were established between 1993 and 1996.
Reviewing what has been written about the higher education sector and its accomplishments during that period provides no clear indication as to what led to minimal accomplishments in quality assurance across it. Nevertheless, reflecting on the situation at that period
suggests some possible reasons behind the barriers to success. First, there was an absence of
explicit policies as well as no quality assurance system that could be used by the higher
education sector to monitor higher education institutions. Second, due to the rapid increase
of the Yemeni population, student numbers had increased during the period from 1993 to
2004. As stated by Al-Omari (2008, p. 2) ‘in 1975, Yemen’s population was only 7 million; the
number increased to reach 21 million in 2004’. Consequently, the demand for higher education increased dramatically to the degree that public universities could not cope with the
huge number of high-school graduates looking for admission to the available programmes.
As a consequence, the society started to show discomfort about the quality of higher
education outcomes, especially when the private sector was invited to invest in higher
education. The final report by the National Academic Recognition Information Centre
(NARIC) indicated that: ‘the process of approval involved obtaining a letter of acceptance
from an appropriate ministry’ (NARIC, 2007, p. 101).
However, little had been done by the higher education sector to create suitable standards
for quality assurance and accreditation for evaluating these universities. The analysis of the
available literature on quality assurance in Yemen during this stage reveals that the most
important activity related to quality in higher education was the conference organised by
SU in March, 1997 and held at the same time as the 30th meeting of the Arab Universities
Union Board. The directors and presidents of the universities who were attending the 30th
meeting had the chance to participate in the conference activities, which focused mainly on
quality assurance issues and the effect of globalisation on higher education. Some of the
papers presented in the meeting introduced quality assurance as one of the topics that
needed to be addressed urgently.
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The third stage: efforts to establish accreditation and quality assurance systems in higher
education, 2001–2008
The MHESR was re-established in 2001 with full responsibility over universities and
colleges. It was obvious from the previous discussion that quality assurance and accreditation systems had not yet been fully introduced to Yemeni higher education institutions.
Therefore, the following discussion of this stage focuses on four topics related to the status
of quality assurance and the efforts exerted to establish quality assurance and accreditation
systems.
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Evaluation of Quality Assurance Activities at National Level
The MHESR took into account issues of quality assurance and accreditation by conducting
many activities to spread the culture of quality assurance and accreditation within higher
education institutions. Some researchers in quality assurance consider the notion of the
‘quality culture’ as the corner stone for implementing a successful quality assurance system
within any organisation. As an example, Berry (1998, p. 7) indicated that ‘quality culture’
could include many aspects such as: ‘planning throughout the organisation; system for
implementing plans; a system for audit and review; a system for benchmarking the performance of various processes; a system for measuring performance improvement; training
and development throughout the organisation’.
The continuing efforts exerted by the MHESR since 2001 to establish the quality assurance
and accreditation systems in higher education institutions resulted in increased awareness
among universities’ staff and administrators about the quality concepts, quality standards
and quality assurance systems. In 2002, the MHESR organised a workshop on accreditation
and quality assurance of higher education, attended by the rectors, vice-rectors and other
officials from higher education institutions across Yemen. In 2006, two training workshops
were conducted for officials in MHESR as well as university rectors and other staff. They
discussed the establishment of an Accreditation Council for Higher Education and the
implementation of internal quality assurance processes (NARIC, 2007). The value of
MHESR activities for higher education institutions could be their ability to spread some of
the aspects of quality culture.
The involvement of the British Council Project Excellence in Higher Education, of NARIC
from the United Kingdom (UK) and of the German Academic Exchange Service (DAAD)
are among the activities that can be considered as the nucleus for building a rigorous quality assurance and accreditation system in Yemeni higher education. The MHESR signed a
contract in 2002 for consultants’ services with the NARIC in partnership with DAAD to
conduct activities related to quality assurance and accreditation. This decision was to
initiate the process for establishing an accreditation system as well as encouraging higher
education institutions to build quality assurance systems.
This activity was part of a larger project funded by the World Bank called the YemenHigher Education Learning and Innovation Project, which was a four-year project, from
2003 to 2006. The objective of the project was to provide:
assistance to the two pilot universities (SU and UA) in order to initiate a process of
self-evaluation and improvement and to develop agreed standards which could be
applied by other public sector universities, as a basis for future accreditation; and
to perform internal assessment of a selected private institution. In addition, the
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project will help the MHESR to prepare for the early extension of accreditation to
Yemen’s private universities, based on rigorous and transparent quality standards.
(World Bank, 2002, p. 7)
Another objective of the Yemen-Higher Education Learning and Innovation Project is to
assist in developing capacity in the new MHESR in the areas of governance, financing and
the quality of instruction (World Bank, 2002).
As stated in the World Bank Report (2002), the important feature of this project is related
to raising awareness among higher education institutions about quality assurance of
academic programmes and creating a norm for establishing a national accreditation system.
The stated objective of this project focuses on evaluating, modernising and piloting of
programmes in medicine, education and commerce at SU and UA. In addition, the MHESR
received a donation from the Netherlands, to implement several projects aimed at capacity
building of MHESR, as well as helping some higher education institutions to develop
academic programmes and to provide assistance in using ICT in teaching and learning.
Another significant change occurred in April 2005 when a new law was approved.
According to the final report by NARIC, the April 2005 law seemed to:
represent a milestone in moving the university sector forward in a quality-assured
context within Yemen in order to complement developments in other national
systems across the Arab Region. (NARIC, 2007, p. 28)
As indicated by the Ministry of Legal Affairs (MLA, 2005), Article 18 in the 2005 law explicitly determines the roles of the newly-established Supreme Council for Yemeni Universities
(SCYU), which is chaired by the Prime Minister. As indicated in Article 18, some of the tasks
of the SCYU are to suggest general policies and educational plans, coordinate education in
higher education institutions, authorise the establishment of universities, approve
programmes and accredit certificates and terminate the study in any programme within the
college or university if it cannot meet the demand of this law.
The ‘National Strategy for the Development of Higher Education in Yemen’ (MHESR,
2006, p. 13) argued that ‘the SCYU has not played an effective role in the steering, development and reform of the higher education system’. According to MHESR (2007), four reasons
were responsible for the shortcomings of the SCYU:
the absence of obvious responsibilities, no clear role for each ministry represented
in the SCYU, the meetings of this council did not convene regularly and SCYU has
no executive board to follow up its decisions.
Due to these circumstances, it could be argued that the existence of this Council makes the
role of MHESR ambiguous, because the current arrangement put the SCYU above the MHESR.
The MHESR has developed expertise in developing an ambitious strategy for developing
accreditation and quality assurance systems. In addition, there is widespread feeling that the
existence of SCYU has affected the autonomy of universities, especially if one takes into
account that the rectors and vice-rectors of public universities ‘are appointed by the president
of the country and deans by the Prime Minister (both in his capacity as Prime Minister and
as Chairman of the SCYU)’ (MHESR, 2006, p. 18). This situation may lead the rectors and
deans to feel that they are not accountable to their universities but to the high decisionmakers in the government.
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The feeling escalated among owners of private universities that the establishment of
SCYU has a great influence on their existence, especially after SCYU took a very critical
decision by endorsing the closing down of all faculties of medicine at all private universities, except the one in the University of Science and Technology (UST) (NARIC, 2007). This
decision was based on the legal regulation of April 2005, which mainly focused on a set of
procedures for general and special accreditation of private higher education institutions in
Yemen (MLA, 2005). The reaction to this decision ranged from high satisfaction to strong
reservations. For example, one rector of a private university argued that: ‘no specific criteria
were provided for closing the faculties’ (NARIC, 2007, p. 105). It could be argued that the
absence of a national independent accreditation association and quality assurance agency at
that time made the decision appear unjustified.
The evaluation of medical faculties at private universities at that period was not
conducted on a clear internal and external review procedure. As a consequence, stakeholders in the society felt a need to establish an accreditation system that could be used to assess
the quality of higher education programmes in private and public universities. Therefore,
MHESR took this issue very seriously and started to prepare for building an accreditation
system for higher education.
Quality Assurance Activities of the Excellence in Higher Education Project in Yemen
The MHESR participated in most activities conducted by the British Council Excellence in
Higher Education project. The project has conducted seminars and workshops on quality
systems, as well as training support for quality assurance agencies and teams, through
partnerships with quality assurance stakeholders. In addition, the Excellence in Higher
Education project has ‘offered academics from quality assurance agencies, ministries and
higher education institutions the opportunity to attend workshops led by experts in quality
management, study tours to the UK and seminars covering priority topics in quality
assurance’ (ANQAHE, 2008, p. 5). This paper briefly discusses only three Excellence in
Higher Education project activities.
First, in 2007, the project organised a seminar in Kuwait entitled ‘Quality Assurance
Seminar: The Methods and Approaches to Institutional Audit’. Three staff from the Quality
Assurance Agency for Higher Education (QAA) in the UK participated by presenting the
QAA experience and its approach to institutional audit. The participants were representatives of ministries of higher education in the Gulf States as well as three representatives
from Yemen, nominated by MHESR; one was from MHESR, the second was from SU and
the third was from the UST. Following the Kuwait workshop, the University Educational
Development Center (UEDC) at SU organised a forum about quality assurance in higher
education. Based on the experience and knowledge gained from the Kuwait workshop, a
brief introduction about QAA methods and approaches to institutional audit was presented
in the forum. Many other topics related to quality assurance in higher education were
discussed. This forum paved the road for conducting several workshops at SU about quality
issues during the year 2007–2008.
The second Excellence in Higher Education project activity of significance for Yemen was
the study tour in London in 2007. Two representatives from Yemen represented SU and UA.
During this study tour, the participants visited six higher education institutions and met
with quality assurance experts and officials, who gave an overview about the quality assurance model that is in use in these institutions. Based on the information gained from the
study tour, a brief report was written and submitted to presidents of SU and UA. In
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addition, a research paper was developed about the British model for quality assurance in
higher education (Anaam & Kwairan, 2008), which was presented in the Second Conference
for Higher Education in Yemen in 2008. The report and the paper stimulated the discussion
among SU staff about QAA models, which encouraged the UEDC to establish a biannual
refereed journal that focuses on quality assurance in higher education. Three issues of this
journal have been published up to now.
The third Excellence in Higher Education project activity of note was the workshop entitled
‘A Program for Quality in Higher Education: Academic Paper-Writing’ held in Bahrain in 2008.
During this workshop and the follow-up work, the project offered academics from the Gulf
States, including Yemen and Iraq, the opportunities to network and share institutions’
experiences as part of the communication and networking activities. The main goal of the
workshop was to provide information and experience for the participants to develop academic
research papers about quality assurance in higher education in their countries. The project
will provide support for this activity by offering experts as editors for all produced papers.
Changes to the Quality Systems in Higher Education Institutions
Currently, there are 8 public universities, 12 private universities and 2 colleges operating in
Yemen. There is a rapid increase in the number of enrolled students in public universities,
especially if we compare the total number of enrolled students in the years of 1970 and 1990,
with the total number of enrolled students in 2007. It was indicated in the statistics of
MHESR (2007, p. 32) that the numbers were 278 students in 1970, 39,990 students in 1990
and 195,023 students in 2007. The private sector has also witnessed an increase in the newlyestablished private institutions during the period from 1994–2008. In addition, the total
number of students who enrolled in private universities has increased during that period.
As indicated in the statistics yearbook of MHESR (2007, p. 38), ‘the total number of students
who enrolled in private HE institutions was 841 students in 1995. However, this number has
increased to 45,496 students (33,150 males and 12,346 females)’.
Another challenge is related to the effect of the growth in student numbers on the quality
of teaching and learning. As stated in the World Bank Report (2002, p. 3):
given rapid enrolment growth, the student: instructor ratio has increased from 24:1
to 40:1, without any compensatory expenditure on instructional materials. Library
stocks, a proxy for quality, represent two volumes per student…reflecting both a
failure of instructors to keep up with their subjects and a style of teaching which
favours formal lectures, rather than individual study and research…. Further, the
absence of a culture of self evaluation, by staff and students and the absence of an
operational accreditation system make quality assurance elusive.
In parallel to the rapid increase of the number of students, there is also an increase in staff
numbers, especially in public universities. For example, the number of academic staff at SU
has increased from 28 in 1978 to 426 in 1990 and 1739 at the end of 2007 (MHESR, 2007,
p. 33). The total number of SU students at all levels was 97,146 (of which 21,371 are female
(22%)) (Sana’a University, 2007). The ratio of students to academic staff is 56:1, which can be
considered as a high ratio when compared with the international quality standards.
Some higher education institutions have made efforts to spread a culture of quality assurance and to prepare themselves for the accreditation processes, which will be introduced in
the near future by the Accreditation Council for Higher Education. Introduction of the
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quality assurance system at SU, UA and the UST will be discussed in this section as case
examples.
SU and UA have engaged in activities aimed at spreading a ‘quality culture’. UA organised a conference in 2003 that focused on quality assurance in higher education, where
several papers about quality assurance in Arab universities were discussed, which emphasised the importance of introducing quality issues in higher education in the region. The
UST was the only private university that made a good start in developing a quality culture
among its staff. It also made some attempts to establish a quality system by establishing a
central quality assurance unit in the university in the year 1999–2000. In 2002, UST established quality assurance units in its colleges.
The important activity related to quality assurance during this stage was the participation
of SU, UA and UST in a project funded by the United Nation Development Programme
(UNDP)/Regional Bureau for Arab States (RABS). Leading higher education institutions
were selected from 12 Arab States, including Yemen, to participate in this project. Participation in this project was seen as an eye-opener for the officials in these universities, because it
allowed them to get involved in a vivid process of programme evaluation based on QAA
standards. The UNDP programme is also seen as an important activity because it helps in
training some staff to become experts in the academic review process. According to the
UNDP/RABS (2005, p. 3) report, the goal of the project ‘is to assist a core group of leading
public and private Arab universities to develop and apply the methodologies and benefit
from three independent instruments of quality assurance and enhancement’. Such instruments can be summarised as follows.
• Conducting two consecutive review cycles of programme evaluation using internal and external
peer-evaluation processes. During the first cycle (2002–2003) SU and UST were selected to
represent Yemen in the review of computer science programmes. During the second cycle
(2003–2004), UA was selected to represent Yemen in the review of business administration
programmes.
• Conducting international tests to measure students’ performance in the reviewed programmes.
Two parallel consecutive cycles of student testing were conducted. Students from SU and
UST participated in the Arabic-based computer science programme test. Whereas,
students from UA participated in an Arabic-based business administration programme
test.
What is unique about this project is the adoption of a model for reviewing computer science
and business administration programmes, which is based on the Academic Subject Review
Method of the UK QAA with some adaptations (UNDP/RABS, 2005, p. 9). In addition, a
comprehensive handbook was prepared by training consultants to be used as a guide for all
aspects and stages of the review process. According to the procedures described in the
Handbook for Academic Subject Review (UNDP/RABS, 2003), major aspects of programme
evaluations are academic standards, quality of learning opportunities and quality assurance
and enhancement.
Abu-Sharar et al. (2007) summarised the steps that were undertaken in each university by
the UNDP/RABS project during the evaluation process. These steps are noted as follows:
Representatives from those universities were trained in specially-designed workshops on quality assurance procedures and on writing self-evaluation documents.
Special workshops were also conducted for the representatives in order to train them
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on how to become external reviewers in their own subjects. Teams of external
reviewers were formed from both UK experts and project-trained Arab reviewers.
The teams, then, visited various participating universities and externally audited
them.
Lessons Learned about the Changes in Quality and Accreditation Nationally and Institutionally
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Derived from the literature review of higher education in Yemen and the analysis of the
current practices with regard to quality assurance and accreditation, some important
lessons can be learned for the future.
• Despite the significant growth of higher education institutions, it is apparent that no
formal mechanisms for quality assurance and accreditation processes have been fully
developed within Yemeni higher education institutions.
• Yemeni higher education institutions face many challenges in developing quality assurance and accreditation systems nationally and institutionally, such as the rapid increase of
the student population, the hasty increase in the number of universities and the financial
difficulties facing Yemen.
• Continuing efforts exerted by the MHESR since the year 2001 to establish the quality assurance and accreditation systems in higher education institutions have increased awareness
among higher education institutions about the quality concepts, quality standards and
quality assurance system.
• Experiences gained by SU, UA and UST through the participation of the self- and external
evaluations of academic programmes based on the UK QAA model should be utilised to
evaluate programmes within these universities.
• The activities conducted by the Excellence in Higher Education project for the participants
help in spreading some aspects of quality culture and introduced the UK quality assurance models and standards.
• To keep up with the new demands that have been placed on higher education institutions
in Yemen by the various stakeholders, higher education institutions should make more
effort to establish quality assurance systems based on the best available practices around
the world.
• Yemeni higher education institutions must shift focus from quantitative developments to
the real development that puts more emphasis on quality assurance and enhancement of
higher education.
• MHESR in Yemen should speed up the process of initiating an accreditation system and
establishing an Accreditation Council for Higher Education.
• Yemeni higher education institutions should be encouraged to build quality assurance
systems and to establish proper educational and administrative policies based on quality
assurance standards. This kind of provision can assess and ensure the continuous stepby-step improvement of academic programmes and lead to the development of long-term
quality assurance and enhancement practices.
• Many workshops and seminars should be conducted nationally and institutionally by
MHESR in order to fully address all the topics related to quality culture.
• The discussion of changes during the three stages of higher education shows that there
are attempts from SU, UA and UST to address some of the quality issues through various
activities. However, clumsy implementation of quality assurance systems reveals that
quality assurance is still far from effective.
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• With regard to other private and public universities, there is a need to spread the quality
culture as well as accreditation requirements. MHESR should provide assistance for
universities to establish quality assurance systems and to build a pre-set clearly focused
vision and mission statement that defines goals, aims and the reasons for their existence.
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